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ABSTRACT 

Rural teachers are confronted with the task of 
providing appropriate education to exceptional students, as well as 
addressing the added elements of language and culture issues as these 
pertain to handicapping conditions. Key points in the identification 
and instruction of these students are initial referral, early 
intervention, and appropriate placement within special services. This 
paper reviews the literature on these key points, focusing on the 
interrelationship of cultural and educational characteristics. The 
review concludes that research has clearly demonstrated the 
significant role played by acculturation factors in the inappropriate 
identification and placement of culturally/linguistically different 
students with learning and behavior problems. Research has also 
pointed the way for modifying the referral/staffing/placement process 
to more effectively meet the special needs of this population. The 
appendix contains the "CCDES Acculturation Scale," developed by Cross 
Cultural Developmental Education Jervices. The scale can be used to 
obtain an approximate measure of how acculturated a student is into 
mainstream American culture. It provides a useful piece of 
supplemental assessment information and may be used to substantiate 
decisions to provide intensive learning and behavior interventions 
for culturally/linguistically different students. The appendix also 
provides an outline of BISECT, an alternative intervention process 
developed as a result of this study. (JDD) 
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REFERRAL, INTERVENTION, AND INSTRUCTION 
FOR CULTURALLY M<D LINGUISTICALLY DIFFERENT 
CHILDREN WHO MAY RE HA>iDICAPPED 




By Catherine Collier, Ph.D. 1988 



In an era in which the concept of "pluralistic society" is most evident Aithin 
our schools, the education of minority students becomes an important concern to even 
the most experienced educator. Teachers in all grade levels have witnessed a 
tremendou^. increase in the heterogeneity of students' performance due, to a ^reat 
extent, to the increase in ethnic and mu 1 1 1 cu 1 tur a 1 students enrolled in today* 
schools. Of equal or greater concern to many classroom teac'iers is the unparalleled 
challenge of contending with limited resource., while providing quality instruction to 
students from diverse cultural and linguistic backgrounds wno exhibit learning and 
behavior problems. 

Rural teachers with limited resources are rriore and more confronted with the task 
of providing appropriate education to exceptional students, as well as addressing the 
added elfcjnents of language and culture issues as these pertain to handicapping 
condi t ions . 

Key points in the identification and instru(^tion of these students are: 

1) their initial referral, usually by classroom teachers ill prepared to meet their 
special needs, 

2) early intervention at the pre-staffing level to address 1 ingu i s 1 1 c/ pu 1 1 ur a 1 and 
acculturation needs as well as separate these tr(jn possibly exceptional learning and 
behavior problems, and 

3) appropriate and accurate piacfjment within special services. 

Over the past decade, the disproportionate referral (both over <in(i under 
referral and placement of minority children) has becixne a natter of increasing 
concern to educators in public schools. This population is referred to as 
culturally and linguistically different ^exceptional children. 

It IS evident from a review of previous research that the interrelationship of 
cultural ind c»ducational r»ha ac te r i s t i cs is c(-ntral to insw(?ring questions ibowt 
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approptriate identification, referral and instruction of culturally and linguistically 
different exceptional children. It is alsc evident frcm a review of these studies 
that the results of accu 1 1 u'^a t ion research have not been considered in this 
in ter re I at i onsh i p. 

There is ample ev idence that cultural, linguistic, and psychological changes 
occur among populations which affect their interaction with mainstream American 
society (Berry, 1970; IVi tkin & Berry, 1975). Knowledge about the characteristics and 
needs of culturally and linguistically different exceptional children is incomplete 
withouL a knowledge of the effects of these changes, i.e., acculturation, apon this 
population. This is especially true in that the eff* :ts of acculturation are similar 
to and may be confused with some of the oehaviors for which children are referred to 
special education. 

Children in need of special ^ssistarce will continue to be identified and placed 
in special education classroons. It is important that all of their special needs be 
identified, delineating those characteristics of exceptionality from those 
characteristics of acculturation, for appropriate services to be provided. 

A recent research study into this area has examined the interaction between 
educational and cu 1 1 ura I / 1 1 ngui s 1 1 c characteristics of culturally and linguistically 
different children experiencing ^.ccu 1 1 ur a 1 1 on in rural school systems. The study 
examined and identified which of these characteristics differentiated children 
referred fo/ special education plac^^ment from nonreferred culturally and 
linguistically different children. The results and conclusions of this study 
provided guidance in developing appropriate training for school personnel in the 
identification, referral ani instruction of the culturally and linguistically 
different exceptional population in the public schools. 

The sample for the study consisted of eUimentary students who were identified as 
culturally and 1 irgui si ical 1 y different by two rural school di^Lruts anci .^iroli^^d in 
bi I ingUci 1/E5L progrtams in the districts prior to the 1984-85 school year. The school 
districts were asked to provide information on lOO students randdnly selected from 



their bi I ingual /ESL programs. The sample consisted of 105 bilingual children, 51 of 
whom had never been referred to special educdtiuri and 34 of whorr, had De:in referred to 
special education. The referred students included 27 referred but not placed and 27 
referred and placed in special education within the last two years. The Sd/nple was 
drawn from district wide b i I i ngua I /ESL programs serving grades K-G. Students become 
eligible for services from this program by meeting national and state criteria of 
cultural and linguistic difference. All of these students were considered of limited 
English proficiency to some extent and of cultural backgrounds other than ma i ns t rean 
Amer 1 can . 

The students were compared on 15 acculturation and education variables selected 
on the basis of an extensive review of the literature. The acculturation variables 
were selected from research into the effecL of various cultural and linguistic 
factors upon the succe^^sful acculturation of culturally and linguistically different 
students in this country (Alder, 1975; Juffer, 198;]; Padilla, 1980). The education 
variables were those regularly considered in the referral and placement of any child 
in special education (Algozzine Ysseldyke, 1931; Knoff, 1983; Smith, 1982). 

Composite scores for the two major va-iable categories, acculturation and 
educational achievement, were also considered. \ scale for rating relative degree of 
accul t urat irm was developed based upon the variables and research cited above. A 
copy of the scale is attached in the appendix. 

A review of the literature led to the expectation that within d randomly selected 
group of sch)Ol children, those ref*-rred .ind/or placed in speeial eduration would 
differ significantly frcm those n)t referred or placed, particularly in regard to 
achievement ^nd ability. In previous ^tudif^s, the culturdi anci linguistic 
differences between mainstream and minority became an additional factor in whetner or 
not a child was referred and/or pldced. In this study, however, ;i 11 of t.ie children 
were fran the samo cultural and linguisti- back^^round. Ai ihey werf> also frcin the 
Siime nontrdnsient rural sor i occonomi c b.ickgrounci .md age r.ingc, it was /'xpectpd that 
the children should be relatively hcinogen^'ous in regard to <*ultural and linguistic 



variables, with some differences between individual children. In theory, 
pre-invest igat ion expectations were that referred and nonreferred chihlren would 
differ on their education profile but not on their acculturation (cultural and 
I inguisticj profile. 

Contrary to theoretical expectations, the referred and nonreferred groups did 
not statistically significantly differ on their education profiles but did differ on 
their acculturation profiles. Findings also indicated a strong interaction and 
correlation between particular acculturation and education v<-ridbles. Although 
'academe' concerns .vere cited as the primary reason for referral, there was no 
statistically significant difference in achievement test scores in any content area. 
\ significant interaction also was found between minority enrol|m<?nt and educational 
ac h 1 e ✓ emen t • 

Differences were found between referred/not placed and refer red/ placed subjects 
on selected variables of LAU category, language proficiency, and acculturation. 
There were no significant differences for any education variable between these 
referral groups. 

Di f fer ences were found between non ref»-*r red and referred/placed subjects on the 
acculturation variables of LAU category, language proficiency, minority enrollment, 
and acculturation. There were no significant differences between non-referred and 
placed groups on any educational variable other than degree of teacher concern. 

A significant interaction was found between minority enrollment and educational 
achievement. Nonreferred subjects had hi^'her educational ach i ev^iinen t m schools with 
high mi'^ority enrollment while placed subjet.'ts hi-her f^jurMtional irh i e\ (5Tien t in 

schools with low minority enrollment. 

\ significant relationship also was foun(i between ve<ir^ in l;ilingu<il ,)rogrc<Tis 
and educational achievement. Nonreferred subjects with irnvd year*^ of bilingual 
instruction had better educational ich i ev rrnpn t th<in nonreferred ^ubjerns wth f^n\or 
years of b i 1 i ngua 1 /ESL instruction. This re 1 at if)nbh i p between high efJucatH)nal 
achiev(yn(in t ind years of bilingual i ns t rue t j on was signifuiant for the entire >.iinple 



population. This .va^^ also found to be true for ian^'uagc proficiency. A significant 
relationship nCtSi foun-j bet^tri-n Irniguage prof i c i ^^noy .inn (»(iucri 1 1 end i icn i ev ^emen t tor 
a I I groups . 

A significant relationship vas also found bet'ACMn years in the United States and 
educational achievement. Referred but not placed bubject:^ Aho had been in the United 
States more than four years were significantly higher in educational achievement than 
those who had been in the United States fewer than four years. The relationship 
between more years in the United States .ind level of f?ducational achievenent was 
statistically significant for the population as a whole. A significant relationship 
also was found between level of -acculturation and educational achiev^nent for all 
groups. The population as a whole performed better on educational achievement che 
higher the level of acculturation. 

It may be concluded frron these findings that :ulturally and linguistically 
different children in rural schools continue to be disproportionately referred and 
placed in special education, both over- and under- referred/placed. It may be 
concluded further that the psychodyna/nics of acculturation are clearly a factor in 
referral and placmient and must be considered in tb»* identification and instruction 
of culturally and linguistically different childr^m with six?cial needs. 

The finding that nonreferred culturally ^nd linguistically different ^^hildren 
apparently did better educationally in schools with high minoritv i?nroliment ^nay be 
due to differences in the quality of th»> available alternative progrcjns, including 
bilingual instruction. It may also be relat<»d to the pr'?sence of role ,nodels, 
improved self concept, etc. There also the possibility that CLl) children are 
over-referred in schools with low minority fMirollment while under-referred in schools 
with high minority enrol Imhint . filxpee ta 1 1 ons mu\ be lovver in hi^h ,ninorit> schools 
or teachers m;iy be less willing to ri^k ceribure for referring minority children wit') 
learning and behavior problfms. 

Prior resear(>h indicated that d i f f .>r.>neev, m edueation.il lehi-v^ment <nd overall 
ability may not be as significant in ref(»rr'il .is f)ther »>dijcation variables, su^^h as 



reason for referral (Ysseldyke i Ai.ozz.ne. 1981). The results of th.s study 
indicate that rural culturally and 1 . ngu . s t . cal 1 y different children referred to 
special education do not appear to differ Significantly fra. those not referred in 
achievenient and ability but do differ in degree of teacher concern. Th. implications 
are that regular classrooni teachers need improved training in the identification of 
learning problems an»ng and appropriate instruction for the culturally and 
linguistically dfferent. Training in alternative progr..s and intervention 
alternatives for concerned teachers is clearly needed. A copy of the alternative 
intervention process developed as a result of this study is attached in the appendix. 
Training in this process is currently being provided by BISECT at the University of 
Col orado . 

Research h.s c 1 ear i y d«nons t r a ted the significant role played by acculturation 
factors in the inappropriate identification and placenent of 

culturally/l.nguist.cally different students with learning and behavior problmis. 
Research has also pointed the way for modifying the ref er r al/ s taf f i ng/ pi acemen t 
process to more effectively meet the special needs of this population. 



Def ini t 1 on of Terms 

Accul turation; A type of <:ulturd] -hdnge initiated by the conjunction of tv\o or iTiore 
autononous cultures. The dynamics of acculturation include selective adaptation of 
the value system, integration and differentiation proce'.-.es. Acculturation does not 
mean assimilation. It refers to the process by v\hi<:h member i of one culture adapt to 
the presence of another culture. This adap t .1 1 1 on may be throu^^h inie^^ration, 
assimilation, rejection, or decu 1 1 ura t 1 on . 

Convergence; The interaction of in ♦fvceptional r^ond 1 1 1 or( s ) and the .:uitural and 
linguistic characteristics of an individual. The ef:ect of b.-ing deaf upon the 
acculturation of a Spanish speaking <:hiid is .tn example of convergence. \nother is 
differ^ng attitudes vMthin particular (^ulturai groups toward an exceptional condition 
and the effect of this upon a culturally, I 1 ngu 1 . 1 1 ca 11 \ different exceptional 
child's development and learning. 

Culturall y and linguistically different : An individual Ahose native culture 15 not 
of mainstream America and whose native language is not English. The individual may 
or -.lay not be accul turated to some extent ^nd may or may not be relatively proficient 
in Lnglish or his/her native language. 

Except lonal; A condition which requires modification of the reguldr instructional 
program in order for a child to achieve his/her maximun potential. 

Special e ducation ; Specifically designed instruction for -children whose educational 
needs cannot be addressed effectively in the regular school progr<im without 
adaptation or modification. 
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CCDES ACCULTURATION SCALE 
© 19d^, C. Collier 



Acculturation refers to adjustment or 
adaptation to a new cultural/social 
environment. This adaptation may be 
manifested in several ways: Integration 
assimilation, rejection, or marglnallty' 
The CCDES Acculturation Scale is based 
upon research on the factors predictive 
of the degree of successful Integration 
by persons experiencing culture shock. 
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USING THE CCDES ACCLTTURATION SCALE 



This scale should be used to obtain an approximate measure of how 
acculturated a student may be into mainstreaiD American culture. It is 
not to be used in isolation nor as a predictive tool. It provides a 
useful piece of supplemental assessment information and may be used to 
substantiate decisions to provide intensive learning and behavior inter- 
ventions for culturally/linguistically different students rather than 
referring them to a staffing. 

The scale provides a range from less acculturated (8) to more 
acculturated (40). For example, an Anglo-American born m tne U.S., 
attending a school with less than 20% minority enrollment, who never 
switched school districts, who has a high proficiency m English (which 
is also his native language) would score 35. She would score 40 if she 
also took language or bilingual classes. An example of a less accultur- 
ated student would be a Native Am^^rican from a community in Central 
America who has just arrived in the U.S., has had no classes m ESL or 
bilingual education, is identified as LAU A, is not very proficient m 
her native language or in English, and is attending a cchool with over 
SOZ minority enrollment. Tms student vould score 8 on tne scale. She 
3:ght score 12 if she was literate and hignly proficient m ner native 
language . 

The score guidelines are given m :he bczzoz. cf tne CCZESA Scale. 
•^»»^ imcnnation needed to cczirlste tne scale "si 



c 



Number of years the student has been m the U. 
N*u:iDer of years tne student has been m :ne scnocl cistnct, 
Number '-f years tne stucent has received cirec: irsrructicn 
m ESL or bilingual classes. 
The LAU category/ (see attacned) . 
degree or native ^anguage proficiencv. 
Degree of Englisn language proficiency. 
Ethnicity and/cr nation of crigm 

rercentaee^cf enrollment m their scnool wnicn is cczincsed 
or non-Anglo-American students. 



CCDES ACCULTURATION SCALE 

(c) 1984, C. Collier 



NAME 



SCHOOL 



DATE OF BIRTH 



SEX 



GRADE 



AGE AT ARRIVAL IN U.S. 



LANGUAGE(s) SPOKEN AT HOME 



Raw Data 



CCDESA 
Scale Score 



Number of yearj. United Stages 

Number of years. School District 

Number of years, ESL and/or 
bilingual education 

LAU category 

Native language proficiency 

Enalish lanquage proficiency 

Ethnici ty/NaLion of origin 

Percentage minority enrollment 
in attending school 



CCDESA Scale 
Score iniAL 



CCDESA SCA..E 


SCORE GUIDELINES 




Number of years, US/SD: 




j Number of years, ESL/BE: 


i 


Under 1 = 


1 


j 0.0 - 1.0 - 


1 


1 - 2 = 


2 


; 1.1 - 1.5 = 


I \ 


1 - 4 = 


3 


! 1.6 - 2.0 


3 i 


5 - 6 = 


4 


! 2.1 - 2.5 = 




! Over 6 = 




; 2.5 - 3.0 = 


5 ' 


LAU category 












\cZ:ve Amer*' can = 




B = 




' Hi sDdmc = 






1 


, As 1 an/ ?3C . I s . = 





^^n■! te/ European 



6r. - 80': 

' ' - ^ 0 ' 

'" ; ■" ^ \j 

21*. - 

0' - 20-. 



erzy 
•^cf^cient 



^CDESA Scale bassd uDon research bv -^dle*^, 1^/5; ^e^^y^ 

Coiiier, 19gI; ana Juf^'er, 



}c3 . 
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LAU CATEGORIES 



LAU Category A 



LAU Category B 



LAU Category C 



LAU Category D 



LAU Category E 



This student is morolingual in a language 
other than Engl ish 



This student is monolingual in a language 
other than English, may have some ability 
to comprehend English. 



This student is considered to be "Bilingual" 
and is able to understand and speak the other 
language and English equally well. 



This student is monolingual in Engl i sh and 
may understand very little of the second 
language. 



This st'jdent is totally monolingual in Enclish. 
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The BISECT Model 



Btj > Idiny level 



1 TodLhcr br i rigs sp<'( i f it 
pinhl(')ii( ,) to at trrituirr 
ol IA( j I ( le.H )i(>i Assi si 
dnce Ch i Id Inler vent luri 
T('<)ni) 

i Appr ()((M.j I e I nte? v(^ii I I i>n^ 
dtp Sin)»M'St(Ml by IA( I I 
iiiid 1 Hip I iMiiPi) t (<d liy 
tfticln't ( s ) with 
(1 SS 1 ^ I <iri( ii\m 
(1{){M opi ),( t |i<'i Sonne 1 

J IA( 1 1 iii.iy ifu hide 

C h)SS r (MINI }(M< hiM . 

U\ \ lriijiJ.ll/F SI ipr( 1,1 1 I s I , 

Spec 1 .1 1 I diK .)l or , 

f Inpl I r I TimlIh i , 

fuiinsulnr , 

Soi 111 I Uoi k<M , 

(\ir (Ml t /AtlvoL.j tf , 

Otliei 



t). 
( . 

(I 

f . 
'1 



Inter ventJon 
^^'l^j fe Options 

1. Classroom nianageinent assistance 
a ALadeirnt interventions 
\) Beh.ivior int('rveri t ions 
c Soc id l/pce? in ter vent ions 
d, OthL'i" tracliiny/lirhavior 
manayniient sli'Uegies 
c Lui riculnni adaptation 

a Spetidl cdntation adaptation 
b. bi 1 irujual/FSL adaptations 
L. ( ul lnral/1 in(|uistic adaptations 
d. Other (tjri uulnm adaptation 
3. Tsycho/soc la 1 assistance 
ii Connsi'l 1 riij 
Suppoi t (jronps 
Soi Id 1 set V ices 
Social survival 
Cr o^s-cnl turd \ counsel ing 
Ac( nl ti-r d I Kin dss i s tant e 
Ol hi'r psy( h(i/S(/( id I aid 
riiysudl ds^jist.ince 
d Med . ( d ] 
i> Nut 1 1 1 run 
( Sim sor y «'Vd liJd t ion 
tl [ nv 1 ) (H)iiii'n t d I I'Vd I ua t >on 
<' Ot h«M (li » (H t pliy. leal aid 
f xper iiMiL Id I dbs 1 s t ance 
( iliM> 1 1> iiiiih 1 I r t y , tr dunia , t ( . ) 
d lliijli nil f'r fSt / low vocahulary 
li Scfioo I sur V 1 vd I 

Mu t dcoijri r t 1 vc/ h*ar rung s t r a teg les 
S(i( nil irnpiist ic d(*ve lot»inerit 
t' "l?«>nii'd 1,1 1 " l),is K skills 
I ( lit r i( n Iiiiit dddptdt ion 
ij Ol\iC\ exp«*r n>n 1 1 d I adap ta 1 1 on 

() "Slow 1(M1 ll(*l " 

d f)ev(> lopHifdi ta 1 ( ur r 1 cu la 

I). Mod I ( i( d t 1 nn of r^Mjular" (urricula 

' Assisfdiice to teachrr niaterials, 

s( licdii 1 e , etc. 
d Tidrning for t racfior /pd ren t s/a i des 
c (illinijudl tutor- with Special training 
f 01 h(M 1<M ni 1 n(,/( op 1 ruj s t r atpg les 
/ I .iiKpi.ojo dcvelopnii'iit 

d I 1 1 s t I cUKjUd^e dcve I opiiuMi t 

I) InlrriMvo 1] to 1^ I r ans f er / 1 > ans 1 1 i on 

( I n Irns I VP 1 SI 

d rii',1 l.irujudijc (Al PS/tSI. HILS 
(< ( Al rS/lU( S in (d.|) ish 

f Inlpi.i'livp l,ni(|Ud(jp stidtpgies (INKfAl) 
t| S(K 1 (i/ 1 1 rupi 1 s I H s 1 1 d t pq IPS 
h 01 hn I iiH)u 1 s I K (J', .1st aiK p 
H Oltipr 



I f the problem is not , 
resolved by interven- 
tions , arid/or i f as a 
resu 1 1 of these 
interventions* new 
patterns and indica- 
tions arise, lAflT 
may try ot!<er i ndi - 
cated wterventions 
or may recoiiBiiend 
sta f f ing 



d 



\ 



DjslricJ. Level 
Sta f f 1 fig 

Formal and informal assessment m 
regard to specific concern or 
suspected handicappmy condition, 
taking into consideration; 
1, Assess sociol mguistic 

competence and language 

pr of iciency in L, and Lp. 
2 If primary language is not 

Engl ish, assess in the 

primary language, 

3. If balanced bilinguals, assess 
in both I . and L^. y 

4. If l.nnteo proficiency in 
either language, use '^ocio- 
1 mguistic and non-language 
dependent measurps m both 

1 a nguageb 
b Use a multidimensional approach 
by a mu 1 1 idi scipl 1 nary team. 

6 Various optimization procedures 
should be tr led. 

7 Rev ew tests artd procedures for 
cu I ture spec i f ic bias 

8 Individualized Education Plan (lEP) 
should reflect the total nerds. 

rri( luding acculturation, culture, 
and Idngiiaqe needs 

9 Stdffirjg Team may include 
School Psychologist 

Sfiec M 1 Educa tor 

Speet h/Language Spet lalist 

Bi 1 ingtid 1/ESL Spec ia list 

A( ( u 1 1 ur a 1 1 nn Sppc i a 1 1 st 

S(u idl Wot 

(ounsplo r- 

Adv oc 1 1 e 

fa » Pfit 

Other s 



•1. No handicap detP'^mined 
Go back to various 
alternative service 
options and/or in tervent ujp 
techniques. 

2. Handicap determined- 
a Placement m special 

educa t ion. 
b lEP development must 
inc lude 

1) Ll/L? accultura- 
tion needs and 
who IS responsible 
for services. 

2) Intpgr at ion of 
SE/BE services/ 
resources . 

3 ) How cul ture and 
language assist- 
anr e is util ized 
m meet ing spec ia 1 
needs as wel 1 as 
needs of whole 

chi Id. 

c Support team may be 
a ides , tutors , other 
t esour ces . 

d Coor dina ted team may 
be special educator 
and bi 1 ingual/ESi 
specialists (accul- 
turation spec la 1 1 s t ) 
plus other resources 

e Bilingual Special 
Educator or spec lal 
€du( a tor t r a ined in 
accul tur a t ion. 
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